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	What is the Purpose of the Competency Based Assessment and Grading Philosophy Statement?

	The purpose of the statement is to align the learning expectations for all of our students in grades K-12 using a common set of practices in grading student work. In doing this, we can effectively communicate student achievement to parents, students, teachers, institutions of higher learning, and business. 



	What is a competency assessment?

	Teachers in the Rochester School District have developed competencies in each of the content areas at each grade at the elementary and middle school levels and for each course at the high school level.  Competency is a mastery of knowledge and content in a setting that requires a student to transfer learning in the curriculum.  These competencies are designed using the Common Core Standards and other national and state level learning expectations.  Assessments are the tasks we ask students to engage in that allow the teacher to determine whether the student has demonstrated mastery of the learning goal.   



	How do we know when students are ‘Competent’ and how are grades used to communicate a student’s level of competency?


	Traditionally, teachers used their own judgment in using a grading formula that was often unique to the teacher.  For example, one teacher might weigh a test differently than another teacher even though the test may be the same.  In a competency based learning environment, there is agreement by each teacher that they will use the same evidence in communicating student learning.  Rubrics are tools that teachers use in doing this, as they look at student work to determine a student’s level of mastery. This creates a clear sense of what the student has learned and can be used to communicate that understanding to students and parents.
These grading rubrics describe academic achievement only.  Traditionally, effort, motivation, and perhaps behavior were also included in the formula that was used to determine a student’s grade.  If a student received a “B”, it would be difficult to determine if the B represented that the student worked hard or actually learned the lesson.  In a competency based learning environment, the academic grade only reflects the student’s demonstration of their learning.  A different set of rubrics are used to communicate other factors such as effort, motivation, and behavior because these are important factors in understanding a student’s engagement in their learning.  
The grading scales have been customized for the age of the learners in grades K-12. For grades K-2, these include: Exceeds Competency (E), Competent ( C), Not Yet Competent (NYC) or Insufficient Work Submitted (IWS).  For grades 3-12, these include Advanced Competency (A), Beyond Competency (B), Competent ( C), Not Yet Competent (NYC) or Insufficient Work Submitted (IWS).
Extra credit (i.e., bringing in an item for the food drive or attending a school event) will not be used in determining a student’s academic grade.



	 
	How will student achievement be communicated to parents/guardians?

	Traditionally, teachers recorded grades by the type of assessment (i.e., test, quiz, project, homework).  In a competency based grading system, the teacher records a student’s achievement by competency. This also allows a student’s progress on mastery for each competency to be monitored over the course of the entire year, if necessary. This is done in order to track student progress over time.  Student achievement will be reported through progress reports and report cards along the way.  In addition, parents can use the Infinite Campus Parent Portal to monitor their child’s progress at any time.  Parents/guardians and students will be receiving progress reports and report cards; the report card will communicate the student’s mastery of each competency.  Additionally, at each progress report and end of year report card a student’s overall core class/course grade will be reported in grades 4-12.  Unified Arts courses will communicate a student’s achievement by competency.      
  
Previously, weighted quarters and a final exam calculated grading at the high school level. In a competency based course a student gains credit only with the demonstration of mastery.  Courses at the high school level are weighted.  This weighting is used to calculate the grade point average (GPA).  GPA is the total number of grade points accumulated using a weighted scale, divided by the total number of credits attempted. This weighted scale is designed to acknowledge students who challenge themselves by taking more rigorous classes. Their cumulative GPA determines a student’s class rank.

Parents/guardians are encouraged to use the Infinite Campus parent portal to monitor student progress throughout the school year.  



	Why are there different types of assessment?

	Perhaps the greatest adjustment to competency based learning and grading is a different understanding for how student mastery is measured.  Most of us are familiar with traditional grading systems where tests, quizzes, homework, and projects are all averaged together to arrive at a grade for a quarter.  
In a competency based learning environment, the nature of the learning task is very important in determining a student’s grade.  When a student demonstrates that he/she can transfer learned content and skills, a teacher evaluates mastery.  This demonstration of mastery is based on performance indicators that represent essential learning elements that teachers have identified.  These assessments require students to think deeply and critically and demonstrate that they can apply their learning and are referred to as summative assessments.  
In order to demonstrate mastery, a student will have to learn the content and skills along the way through a variety of different activities that the teacher will track over time.  These formative assessment tasks are more often tracked than graded.
For example, it is important for students to know their multiplication math facts and use them fluently.  A teacher will provide different opportunities for students to learn these math facts—flash cards, math games, quick checks for fluent recall.  The teacher will record each student’s progress in learning this multiplication skill.  The purpose of learning these math facts is to be able to use them in problem solving situations.  When students apply their math facts fluently in a given math problem, the teacher is measuring mastery of mathematics.  This assessment becomes the summative assessment that is graded using a rubric for this performance indicator.  
The formative assessments also allow the teacher to adjust and pace instruction for students.  Teachers design multiple and varied types of formative assessments to prepare students for the summative assessments. Because formative assessment is assessment for learning, it is not weighed heavily (10%) in grading students.  Teachers use formative feedback as a means to plan for instruction.  Because summative assessment is a true measure of a student’s ability to use their knowledge and skills, it is weighed more heavily (90%) as a demonstration of mastery.





	What is the purpose of relearning  and reassessment opportunities?

	Relearning and reassessment are used to bring students to mastery.  If a student demonstrates that he/she is not yet competent in demonstrating competency in a summative assessment, it means that the students may not have learned the essential knowledge or skill(s) leading up to the summative assessment.  The teacher will evaluate what the student must relearn in order to be successful in demonstrating competence.  This is referred to as a relearning plan.  Once the student and teacher are satisfied that the relearning has taken place, another opportunity for assessment takes place.  This reassessment may only be for the portion of the work that the student struggled with in the original assessment.  
This process is critical to bringing all of our students to competency.  The message to students is:  this learning is so important that, if you are not yet competent, we will ask you to go back and relearn it in a different way and demonstrate that you are competent.  Bringing students to competency means that they can use this learning in the future.
In a traditional grading system, students are assessed and graded.  If a student fails, he/she simply moves on to the new material, never having mastered critical material that is essential for learning later on in their education.  
Relearning and reassessment may look different at different levels:
· In grades K-5, the relearning and reassessment processes may take several forms as determined by the instructional team.  For example, the student, with the team’s assistance and guidance, may demonstrate competence in the area of need or the student may require more intensive instruction.
· In grades 6-8, the classroom teacher will facilitate relearning opportunities; additional resources may include intervention teachers, online learning opportunities, or an individualized plan based on the student’s needs.  Reassessment opportunities do not necessarily duplicate the design of the original assessment.  Reassessments are given once relearning has occurred and communication with parent/guardian has taken place.   The reassessment grade will replace the previous grade. The relearning process may take several forms as determined by the teacher.  The teacher will design a relearning plan with the student, which will be communicated to the parent/guardian.  For example, a completion calendar may be created outlining what relearning will be done within an agreed upon time frame. 
· At the high school level, relearning opportunities will be co-planned by the classroom teacher and student; additional resources may include intervention teachers, online learning opportunities, or an individualized plan facilitated through Alternative Pathways, based on the student’s needs.  Relearning and reassessment opportunities do not necessarily duplicate the design of the original learning or assessment.  Reassessments are given once relearning has occurred and communication with parent/guardian has taken place.   The reassessment grade will replace the previous grade. The teacher will design a relearning plan with the student that will be communicated to the parent/guardian. 




	
	When will my child be asked to relearn and reassess in grades K-5?

	
Original Grade
	Eligible for 
Reassessment
	Number of Possible Reassessments
	
Possible Grades

	
Not Yet Competent
(NYC)
	
Yes
	As many opportunities as needed for a student to reach competent.  Once the student reaches competent, he/she may have one more opportunity to exceed competent.
	
E, C or NYC (K-3)
A,B,C or NYC (4-5)

	B (4-5)
 or C (K-5)
	Yes
	One additional opportunity to exceed competent.
	E or C (K-3)
A,B, or C (4-5)


	 

	 
	When will my child be asked to relearn and reassess in grades 6-12?

	
Original Grade
	Eligible for 
Reassessment
	Number of Possible 
Reassessments
	
Possible Grades

	
Not Yet Competent
(NYC)
	

Yes
	As many opportunities as needed for a student to reach competent.  Once the student reaches competent, he/she may have one more opportunity to exceed competent.
	
A, B, E (Unified Arts), 
C or NYC

	C
	Yes
	One additional opportunity to exceed competent.
	A, B, E (Unified Arts) 
or C 

	B
	Yes
	One additional opportunity to exceed beyond competent.
	A or B



	 
	What are the ‘Habits of Engaged Learners’ and why are they important?

	Personal and interpersonal qualities such as attitude, work ethic, respect for others, self and materials, readiness for work, cooperation and collaboration are not only necessary for a successful educational experience, but are essential lifelong skills. The Habits of Engaged Learners will be reported out at regular intervals.  It is important that these factors are communicated to students and parents but not included as part of the evaluation of a student’s academic achievement. In many ways, these habits of engaged learners are essential skills for your student to develop over their educational experiences to prepare them for college and career readiness.  Working with your child’s learning team to foster these habits of learning will result in students who are responsible for their learning while gaining independence along the way.  By assessing the habits of learning, we are communicating to students that these habits are important and must we worked on throughout their learning experiences.  Often times, the students will be self-assessing their habits of engaged learning as part of the tasks they participate in while learning.  Your student’s Habits of Engaged Learner assessment will be reported on their transcript at Spaulding High School.

Each teacher will be assessing your student every quarter on these habits of learning.  They will be using the rubric below to assess your student’s progress.

	Exceeds Expectations
	Student has a positive effect on the learning and school environment and plays an active role in his/her academic success.  This may be displayed through the following classroom observations:
· Student adds to the learning environment.
· Student is consistently punctual, engaged, and motivated during academics.
· Student is respectful, independent, compliant, and consistent with behavioral norms of the classroom.
· Student accurately self-assesses academic, physical, and emotional needs and actively seeks appropriate supports.
· Student consistently and actively works towards group goals; willingly accepts and fulfills individual role within group.

	Meets Expectations
	Student requires support in order to have a positive effect on the learning and school environment and to achieve academic success.  This may be displayed through the following classroom observations:
· Student participates in the learning environment.
· Student is usually punctual, engaged, and motivated during academics.
· Student is usually respectful, independent, compliant, and consistent with behavioral norms of the classroom.
· Student will access appropriate support for academic, physical, and emotional needs when prompted.
· Student works toward group goals with occasional group prompting; accepts and fulfills individual role within group.

	Needs Improvement
	Student has a negative effect on the learning and school environment and does not access support to achieve academic success.  This may be displayed through the following classroom observations:
· Student detracts from the learning environment.
· Student is rarely punctual, engaged, and motivated during academics.
· Student is rarely respectful, independent, compliant, and consistent with behavioral norms of the classroom.
· Student refuses or ignores appropriate support for academic, physical, and emotional needs which often leads to behavioral interventions.
· Student works toward group goal only when prompted.



Rochester School District
Competency Based Assessment & Grading 
Frequently Asked Questions, for Teachers
	How will we move kids to grade level when NYC- summer school?

	The first level of relearning and reassessment happens in the classroom, during the regular instructional day.  Because Teachers will be tracking student progress by competency, it will become more apparent when relearning and reassessment should take place.  Additionally, the Rochester School District Grading Philosophy Statement requires us to assess multiple times and in a variety of ways.  If, after this initial level of support, a student is still earning an NYC, there are a variety of ways that we may offer intervention both during the school day, and beyond.  Students who do not respond to intervention may be asked to attend summer school.  The RSD promotion policy is currently under review.   



	Will we continue to be strict to pacing guides?
Can the pacing guide become a thing of the past so we have time to reteach?

	The Competency Based Model places a focus on deeper learning, over the traditional model which emphasized wider.  However, it is important to have crystal-clear end of year/course expectations for all students.  Using the backward design model, we do pace our goals in order to ensure ample time to reach the big targets.  Many teachers who have experienced the Competency shift already have noted that the model has provided them a more clear target themselves, and as such, they have re-evaluated how time is spent, and on what activities and experiences they place an emphasis.  As shifts in time allocation occur, relearning time will often times reveal itself.  



	How can we explain this to parents when teachers still have little understanding?

	“this” meaning the Competency Based Model of Instruction & Assessment?
Teachers have been provided with many tools to deepen their own understanding of the instructional shifts that are taking place; these tools include the RSD Student Engagement & Learning Plan, the RSD Grading Philosophy Statement, the RSD Grading Handbook, the CIA Website.  Time has been provided to all teachers to read, enact, and provide feedback on these tools.  Additionally, each building has at least one CBA Coach and building principal who has participated in more focused training sessions.  At the district level, there are two CIA Coaches available to assist teachers on their personal journey of competencies.  If a teacher self-assesses at a Not Yet Competent level of understanding, it is his/her professional responsibility to speak up, ask questions, and use the resources that are in place.



	Will we have the ability to change assessments to fit the needs of our students? Benchmarks, selection tests, unit tests, etc. 

	As we continue to advance on our journey, we will be continuously reviewing assessments, student achievement, and our competency framework.  At the elementary level, assessments have been mapped out to the Competency Documents.  Middle School Teachers are working with their PLC to complete this work.  As Teachers continue the assessment mapping process, the next lens through which they analyze them will be that of the depth of knowledge/cognitive demand.  As this process continues, it is likely that holes in rigor will be revealed.  As a result, assessments may need to be tweaked.  Remember that the grades that are assigned to students should anchor back to the descriptors written in the performance indicator rubric.  These rubrics are the tools that will ensure consistency from building to building and teacher to teacher.  It is most predictable that grades 4-8 will need to tweak assessments in order to have an A-level opportunity present.  We realize that this level work will be ongoing.  It is not an expectation that all assessments will have been tweaked by the first day of school next fall.  We will do our best and dig deeper into our tools in order to align with our grade-level/course-level Competency Documents.    



	Will we be able to have students show understanding using different modalities? i.e. drawing, verbally, etc. 

	Yes!  The RSD philosophy in assessment holds all Teachers to the expectation that they are indeed offering multiple assessments while applying a variety of forms.  So long as the assessment tool chosen provides an opportunity for students to demonstrate their learning, as it is defined by the Competency Document, it is valid.    



	MS/HS have one subject- elementary has all- how do we do that? 

	Each Teacher in the district has a different work load and always has.  For example, our elementary unified arts Teachers work with literally hundreds of students within one year, meeting them on average of 27 days.  While their courses generally have less performance indicators, their student population presents some unique challenges.  Some high school Teachers teach one subject but can have three completely different classes to prepare for, as well as three completely different sets of Competency Documents.  There is no masking the fact that year one will be the most challenging for all K-8 Teachers; it certainly was for all high school Teachers!  
The one major difference is that in addition to being provided complete competency documents, all elementary teachers will be provided additional tools: assessment maps & matrices.  These tools are being developed in order to support the fact that elementary teachers will need a different kind of support as we embrace this work.        



	Rolling grades, do we judge by quarter? Do we have an option of  n/a when we do not have enough data to determine competency?

	Grades K-3 & Unified Arts Exploratory classes grades K-8 will have rolling grades at the Competency Statement level, while all other teachers in the district will have the additional level of reporting out overall class/course grades on progress reports and report cards.  The expectation is that all grades will be updated bi-weekly.  A future report card summit will conclude that code that will be used for instances in which there is either a complete lack of data or an insufficient amount of data in order to determine a student’s level of competency.  



	How will parents feel seeing NYC all the time- most kids will be NYC for the first term or even 2 based on some competencies.

	I think that the person asking this question was thinking that there would be no additional code for the times in which there is either a total lack of data or an insufficient amount in order to judge a student’s level of mastery.  Assuming that to be the underlying understanding behind this question, a code will be developed at a future report card summit for such instances.  
We would never report an NYC for something that was not yet taught, nor assessed. 



	Will pre-assessments be developed for us or by the district?

	Teachers are responsible for developing their pre-assessments.  Many teachers have used the end of unit assessment as a pre-assessment.  That experience has revealed where the teaching & learning really should be focused on.  Of course, as with all professional development needs, Teachers will be supported in this work!  



	Rubrics for unit summative assessments- district made or teacher made? How do we stay standard across the district? We have 8 elementary schools.  

	All teachers will be using their grade-level/class-level rubrics as their assessment anchor.  Therefore, they are district-made.  As teachers review & edit the rubrics that they are using for projects/presentations, they will need to anchor the content judgments back to their Competency Document.  Additionally, the elements of the rubrics that are not content-specific need to be re-evaluated and morphed into the Habits of Engaged Learners.  



	Establish parent information sessions so the parent conference in November is not spent explaining competencies the whole time. 

	Parent information meetings have already been happening within the district.  We are also working on posting a parent-friendly FAQ onto the websites of all schools.  While we have been reaching out to the community, we will anticipate that many of our parent questions will appear at the first grade-reporting period next year.  It is natural that people inform themselves when they have questions.  Currently, there aren’t a lot of parent questions, as the change is not currently happening, from their perspective.  We will all need to inform ourselves & find ways to build our parents’ understanding.  Schools are currently working on developing parent informational letters as well.    








8
2/18/13
