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In Muscatine researchers looked at grades, the distribution of students based on where they were on learning progressions (remediation, intensive interventions, and acceleration) and opinions of teachers.
The district and community were increasingly concerned about a graduation rate that fluctuated below the state average. Following implementation of the pilot projects, zero percent of students earned Ds or Fs in competency-based education classrooms, compared to 38 percent of all students in the 2011-12 school year. Additional data points expand the positive impact of competency-based education:
· Six percent of the students engaged in learning contracts or short-term remediation to reach proficiency prior to the end of a term;
· Four percent of the students needed intensive remediation, which required additional time beyond the term;
· Three percent of the students were able to accelerate their learning through content or a course;
· Teacher support for the methodology was rated at 85 percent, as evidenced through a district-wide survey following building presentations in the fall of 2012.
At Spirit Lake researchers looked at the depth of learning, attendance and disciplinary action:
An Iowa Department of Education researcher who visited Spirit Lake in the last week of the January term reported that during 53 percent of the observations, students were engaged in the upper two levels of Bloom’s Taxonomy (evaluate, create) and, in fact, during 77 percent of the observations, students were engaged in the upper three levels of Bloom’s (analyze, evaluate, create). This is in stark contrast to what had recently been observed in many Iowa high schools, where a significant majority of the tasks were in the bottom three levels of Bloom’s Taxonomy (remember, understand, apply). Students were able to articulate what they were learning and why, as well as what they had learned about themselves and their own strengths and abilities. The district reported that aggregate excused absences dropped from 229.5 during the 15 days prior to J-Term (December 2011) to 149 during J-Term (January 2012); unexcused absences dropped from 9.5 to 4.5; and the number of office referrals dropped from 13 to 3.
Chugach (From Delivering on the Promise)
In 1994, the Chugach School District, serving 214 students over 20,000 square miles in impoverished communities, began a fundamental redesign of how they would educate their students. With the courage to confront the fact that 90 percent of their students could not read at grade level and only one student in 26 years had graduated from college, Chugach focused their mission on ensuring that all students learn to high standards.
The district engaged the community in establishing a performance-based approach, developing standards in ten content areas, new assessments, and modified reporting mechanisms. Within five years, Chugach School district saw the following results:
· Over a five-year period, average student achievement on the California Achievement Test rose from the bottom quartile to the 72nd percentile.
· The percentage of students participating in college entrance exams rose from 0 percent to more than 70 percent by 2000.
· Between 1995 and 2000, teacher turnover was reduced to 12 percent; in the previous twenty-year history of the district, turnover was 55 percent yearly.
Chugach’s transformation gained them national attention, including the prestigious Malcolm Baldrige National Quality Award for organizational excellence.
Adams County School District 50
After three years of implementation Adams 50 has started to see powerful results. All of their schools are now out of turnaround status. According to Oliver Grentham, Chief Education Officer, as reported in theDenver Post: “It has really elevated instruction in classrooms. The teachers know what it is they want to see from each student to prove they have reached proficiency.”
Lindsay Unified School District (Adapted from District website)
Lindsay Unified School District began the work to redesign the delivery of instruction in their schools in 2007. The actual implementation of the performance based system began with the 9th grade class in fall 2009 at Lindsay High School (LHS) with district-wide implementation in 2011. While we cannot measure the full impact of the PBS K-12, there is promising data that supports the conclusion that PBS is making a difference in the success of our students.
The potential impact of the PBS is demonstrated by the growth in student achievement at LHS during the first three years of implementation (2009-2012). Scores on the California Academic Performance Index (API) have grown by 91 points; English language arts (ELA) proficiency rates for 9th graders has increased from 29% (2009) to 41% (2012); for 10th grade students, ELA proficiency has grown from 25% in 2009 to 37% in 2012; the percentage of 11th graders proficient in ELA increased from 21% in 2009 to 42% in 2012. See theEducation Week article for more information on Lindsay.
Boston Day and Evening Academy
One of the hardest things for any school to do is retain students that have had a history of bad experiences with schools and adults, as well as instability in their lives. So graduation rates are almost always lower for students that are over-age and undercredited, and we haven’t figured out a way in our accountability systems to make sense of this dynamic.  So let’s look at the students that do graduate from BDEA: Approximately 18 percent graduate in a year or less, 38 percent in one to two years, and 24 percent in two to three years. A whopping 83 percent enrolled in college after graduating.
Studies
[bookmark: _GoBack]We don’t have a lot of studies about competency education.  A 2010 report by Marzano Research Laboratory found that the Reinventing Schools Coalition framework (these are the folks who led the turnaround at Chugach) significantly impacts student achievement. This is from the RISC website:
Researchers compared 7 RISC districts and 8 Non-RISC districts in 3 states. Study findings:
· The odds of a student in a RISC School scoring proficient or above on state tests are 2.3 times greater for reading, 2.5 times greater for writing, and 2.4 times greater for mathematics than the odds of a student scoring proficient or above on state tests at a Non-RISC School.
· Compared to students in Non-RISC Schools, students in RISC Schools are 37% more likely to score proficient or above on state tests for reading, 54% more likely to score proficient or above on state tests for writing, and 55% more likely to score proficient or above on state tests for mathematics.
· In addition, the degree of RISC model implementation was found to relate to the number of students scoring proficient or above on state tests in reading and writing. The odds of a student in a High-RISC School scoring proficient or above in reading and writing were found to be about two times larger than the odds of a student in a Medium-RISC School scoring proficient or above.
Blended Learning
Given that many competency-based models use online or blended learning as well, it’s important to note that the U.S. Department of Education study of online learning, “Evaluation of Evidence-based Practice in Online Learning: A Meta-Analysis and Review of Online Learning Studies” (2009) found:
“Overall, [...] students who took all or part of their class online performed better, on average, than those taking the same course through traditional face-to-face instruction.”
In the same study, blended was the most effective in increasing achievement: “Instruction combining online learning with face-to-face elements had a larger advantage[ . . .]students that participated in online learning and who spent more time on task benefited the most.”
This doesn’t mean that ALL blended learning will produce these results. If you use design curriculum that isn’t challenging and meeting expectations for rigor, it’s likely you won’t see improvements in achievement.  As Susan Patrick says, “Blended learning takes the best practice of face-face instruction with the best practices of online.”
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