
Leaders of Learning and Professional Development

The primary responsibility of curriculum leads is to develop the collective capacity of the organization to assure that all students are successful.  One of the functions of these individuals’ work to assure the capacity of the system and the success of the students is their collaborative leadership in modeling, expecting, and monitoring continuous learning of all.
As leaders of learning and professional development, we must equip ourselves and others, both at district and at the building level, with the knowledge and skills to achieve increased learning on a daily basis.  A priority is the alignment of our work with practices that make a difference for students and their teachers.

John Dewey once said, “We learn by doing, if we reflect on what we have done.”  Reflection is the key to all learning – to its understanding, to its application, and to its impact.  As leaders of learning and professional development, one of our first and most important jobs to achieve a system of learning is to develop reflective students and educators.   We do this through common high expectations, through our modeling, through our questioning, and through our monitoring and evaluation. 

Our expectation must be that all students and all educators – each and every one of them – are constantly striving for increased success.  The mantra in our districts ought to be, “Good, better, best!  Never rest till good be better, and better best.”  Without clearly articulated high expectations with evidence of progress on a continuous basis, good will not become better, and better will not achieve best.

Modeling is important in teaching and building the capacity of others for increased learning and professional development. This begins with our work with building principals – providing the standards and the practice for their own professional development.  Data consultations and supervisory walkthroughs  - learning walks – provide us an opportunity to model, teach, and coach the building leaders in both pedagogy and best practices. 

Our role is to assure the process is in place for consistency in use and impact of the professional development.  The establishment of professional learning communities, or communities of practice, provides us a vehicle to achieve the job-embedded professional development that results in highly qualified teachers for the increased learning of our students.  Clear expectations and norms for their operation help in developing the capacity of the building/district for continuous learning for all stakeholders.  Back mapping the expectations for adult learners, much like we back-map learning for our students, provides the clarity and intended evidence for the high expectations at the novice, practitioner, and expert stages.   

Monitoring for implementation and evaluating impact of the learning and professional development provide an opportunity to develop reflective learners and educators.  Ongoing feedback and questioning are important tools we must model and develop in our students and our educators.  Possible questions we might consider to develop reflection in others include these:
· What are you able to do now that you couldn’t do before you tackled this learning?  How do you know?

· If there were one area of this new learning/behavior you would like/need to improve even further, what would it be?  What steps could you take to assure that improvement?

· As principal of this building, how has this new behavior or skill helped you accomplish your building’s goals for increased student success?  How do you know?

· What do our data (e.g., student learning, evaluation summary, formative assessment summary, summative assessment summary, survey) tell us about the impact of present practice and the needed focus if we are to increase our success in learning/teaching?

In summary, we know we can be successful in learning and professional development if we as a building/district assure our response to learning is . . . 
· Informed by data.

· Reflecting current research-based practices.

· Differentiated to meet individual and group needs.

· Aligned with the Iowa Professional Development Model.

· Monitored and coached for implementation.

· Evaluated for impact.

· Celebrated for increased learning.
Continuous learning  – continuous progress – every day, everyone!

Descriptors Aligned with Iowa Standards for School Leaders

· Designs and implements a systems approach for effective use of data (e.g., achievement, perceptual, processes, demographics, financial) to improve improvement process. (ISSL 1a)

· Supports the collaborative, inquiry-based approach for the design and implementation of plans informed by data, addressing root causes of strengths and challenges, and including performance goal. (ISSL 1a)

· Promotes collaborative processes with staff and is involved in reciprocal relationships with principals and other leaders to learn together. (ISSL 1b)

· Utilizes theory, demonstration, practice, and feedback for professional development that substantiates the improvement initiative. (ISSL 1b) 

· Develops capacity in others to understand and increase knowledge of content and research-based best practices. (ISSL 1b)

· Creates and promotes a vision for high expectations and builds collective responsibility for the vision. (ISSL 1c)

· Operationalizes high expectations and assesses progress toward those expectations through performance assessments linked to clear standards that all must meet. (ISSL 1c)

· Eliminates initiatives that are not aligned with district goals or student learning needs and/or are ineffective in meeting those goals or needs. (ISSL 1d)

· Effectively and efficiently organizes and sustains resources, and implements processes and systems to support teaching, learning, and organizational effectiveness consistent with the district’s vision and goals and student needs.  (ISSL 1d)

· Fosters a culture where productive relationships among stakeholders charged with leading or supporting targeted change results in intended improvements/changes consistent with district’s vision and goals.  (ISSL 1c)

· Lou FIX:  Supports distributive leadership

· Provides coaching.

· Participates in co-learning while modeling willingness to change.

· Promotes communities of practice

Promotes communities of practice.

· Learning requires that supervision is frequent, rigorous, and focused on the effectiveness of instruction. Therefore, the majority of efforts of effective administrators must be on evaluating, coaching, and supporting teachers to do a first-rate job.   Learning walks is one avenue to address effectiveness of instruction, but does require central office administrators’ clear definition of attributes of quality teaching for learning as well as training and feedback for administrators in learning walks to assure a district-wide and standards-based approach in achieving the shared vision of teaching for learning.  (Iowa Teaching Standard 4)
Descriptors Aligned with


Iowa Standards for School Leaders





Promotes collaborative processes with staff and is involved in reciprocal relationships with principals and other leaders to learn together. (ISSL 1b)


Utilizes theory, demonstration, practice, and feedback for professional development that substantiates the improvement initiative. (ISSL 1b)


Develops capacity in others to understand and increase knowledge of content and research-based best practices. (ISSL 1b)


Creates and promotes a vision for high expectations and builds collective responsibility for the vision (ISSL 1c)


Operationalizes high expectations and assesses progress toward those expectations through performance assessments linked to clear standards that all must meet. (ISSL 1c)


Effectively and efficiently organizes and sustains resources, and implements processes and systems to support teaching, learning, and organizational effectiveness consistent with the district’s vision and goals and student needs. (ISSL 1d)


Fosters a culture where productive relationships among stakeholders charged with leading or supporting targeted change results in intended improvements/ changes consistent with district’s vision and goals. (ISSL 1e)


Creates, sustains, and supports a sense of urgency to address changing conditions. (ISSL 1e)


Defines systemic implications of how change initiatives interact so coherence can be maintained and vision be attained. (ISSL 1e)


Ensures accountability for successful implementation of initiative/change through fidelity and consistency. (ISSL 1e)


Supports leaders throughout the district in developing and sustaining a belief-based culture that genuinely cares about students and staff. (ISSL 2a)


Shares summaries of data that support staff efforts. (ISSL 2b)


Assures structures for recognition of students and staff for work well done and communication of those accomplishments to stakeholders (ISSL 2b)


Expects district’s staff members to model and monitor use of data to inform decisions. (ISSL 2c)


Expects and supports staff members to continuously learn, reflect, and improve their professional skills. (ISSL 2c)


Ensures accountability for implementation with fidelity and consistency of processes and plans. (ISSL 2c)


Ensures the evaluation of all programs and initiatives for both efficiency and effectiveness.  (ISSL 2c)


Develops and implements process(es) for monitoring, coaching, and evaluation of programs and initiatives. (ISSL 2d)

















Descriptors Aligned with


Iowa Standards for School Leaders





Provides timely, specific feedback that validates best practice, notices close approximations, and encourages reflection.  (ISSL 2e)


Maximizes use of district’s staff evaluation processes to improve staff performance. (ISSL 2e)


Supports the development and maintenance of a district culture that is characterized by collegiality and collaboration. (ISSL 2f)


Expects and supports staff members to continuously learn, reflect, and improve their professional skills. (ISSL 2f)


Provides for collaborative, sustained, job-embedded professional development for all staff aligned with student needs and district goals. (ISSL 2f)


Manages, allocates, and distributes resources equitably to provide  on-going, research-based, job-embedded professional development. (ISSL 2f)


Assesses the impact of professional development on teaching and learning.  (ISSL 2f)


Develops the capacity of leaders individually and collaboratively to assure quality professional development (ISSL 2f)


Demonstrates an understanding of current research and theory regarding effective leadership and practices (e.g., learning, nutrition, finances, transportation). (ISSL 2g)


Develops, implements, adjusts, and assesses professional growth plan(s) based on individual and group needs aligned with district goals and expectations. (ISSL 2g)


Makes available opportunities for stakeholders to engage collaboratively in planning professional learning opportunities. (ISSL 2h)


Provides structures for and expects participation in collaboration with colleagues to reach full implementation of new learning and determine impact on students. (ISSL 2h)


Utilizes stakeholders’ feedback for continuous improvement. (ISSL 2h)


Advocates a positive learning environment for all learners in the district.  (ISSL 2k)


Uses data in a timely manner and with appropriate groups to address issues in a timely manner. (ISSL 3c)


Uses data to inform budget decisions to equitably and adequately allocate district resources to support district goals and student learning needs. (ISSL 3d)


Ensures the ethical collection and use of data.  (ISSL 5a)


Communicates to stakeholders and models ideals and beliefs about teaching and learning.  (ISSL 5b)


Builds cultural competence among stakeholders.  (ISSL 5d)


Participates in and develops the capacity of others to have difficult conversations within and outside the district, demonstrating respect for divergent opinions. (ISSL 5e)
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